LB CSL b gia: 5 RR

il
e
&
Im
i

wE

RXZRNEIFE RN A E A ERN I FHFHE L FERTIGEE
X % —i&% (Chinese as a second Language, CSL) #yif %, F itz R
KAURREHIIEEN CSLREFENEFNA AR T &, KA
FRERE 5EH e HTEANEE EEELFIF XHERE, K
Z LA A % BB (multi-sensory), %A (multimodality), % 45
(multisemiotic) #7 % 1E& % (multilingual) X #HATE X EH, HHIES
FoNEFMEFFEFHUR, HEFFITEHFHEL, AT
B A H O X F TR, AR BT CSL iR E F1ER 0247,
RAEWMIEA CSLIRE AT W W sy 8 BEKEE, Hahkuk, 1§
BRI R AR ¥ EE R, WHFIEL T HIERFELECSLREFH
RS, HHETF XHEEK—ER T

K o HIE CSLR¥ HANME SEA

* R AR AFER XN FRZEEITEAFRE EHE P, S B :wuj@scnu.edu.cn,
BE=E FEFEAFERXUFRE RIMEATAFEFAEALTFIR, BEEE 306699208@

qq.com,
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—. 9l&

CSLIREWAFN R WF I HFEWRRER, mAoFAEA
HWEMET REAANBRE, NEREF —EE L2 WEE BN F
Ao KHIDLR CSL R % DLIGE N #FH AN IE (Mol) By “HIEH" K
KZE Tk, FEREBEENAFEMEEIET HFHEFRIEE
T ARERE AOR (Tam, 2011), EMERFF XHEFFF KA URRER
PGB A R FHENE. BRFFI S FE AN BAEE
HENEEEEFIEKE., RRARNIBURFAEFEIGNTE
F=HE T —Z 7|5 A (Liu & Littlewood , 1996 ; Vavrus, 2002 ; Kyeyune,
2003), AABEE AN ZEBREFNES, BT HRWIEN EFHH
W, R “WrAX" BWNENER, s mE g At
#8153 (Translang-uaging) s v fl 1B 5 F AR LB A HEHHE S22
—, BRI EZIFEHHARRE, OFFETTHRIBELHNRITE
WAEKIE FERF. WIEMLZESR. B ATErH. BERNEIEER
FTENAERE_EREAFNARLEY, SHRAEEERANGEC
BEREFWEA, AXULHES CSL REHFEMEEIIANL, U
FEIETI A, MR T T AR AR A AR (scaffold), # BriXiE
CEFIFETE FEERATHRGRBE XA, EIEEN—
Atk N KBS F A3 T P 8 3 3R (Wang, 2022), [ B4
MERF XHFNTRFELRRE T HEK,

—. BLiet A

AIEE HE S FARIE T Cen Williams £ B R TIER LW T E
P E YR E R RREER R, FAAUEEELE, BRHE
MR BOREE, EREITSHIETH AR E A KLIE. Williams AN
EXRES S T LA BT %3 o F o WG 6 0 &
Ak (Williams, 1994), BT # & trawsieithu 88t &, [ 5 Baker 4
trawsieithu %% i translanguaging, Baker # — & & 7 Williams
“HAET, W T HIEN AR ENFKFE RS, BRI ENERA



FETWIEM, BHRERGHNIES, WETFREXENTKR
MetE, AR TRAEFAZN IEREEM ZEFIHFNNE S M,
MTTWIE T #BIE1E h — Fb 2 52 B & 2 M (Baker, 2001),

Hornberge(2003) & H T —NEBHESR, 7 HAEZ + 4815 7 U
AfeAniEEA, FHEHEIBEEZT YN ELZME. 5 Homberger —F M
HAFWAE W &, Creese and Blackledge (2009) A Kk & 7 % & %)
TERE FRIATH R A5 KA FGEREFHIEIER — M RIEH N
EBHFEHRTFIHF, ETESFAA, NH¥LTREFES
Wy s M, MATIA R 3K B R E B NI R R T — R R e
FRESSHEMNEFTFRES, XN, ERMIEF AR EE L
BRA”

Garcia (2009) ¥ “#iE" —HY REHKFTF 40, HEIANARE
REMAfRENRETFNRIK, TEENELFQUERL, HiE
G, RREMAR, FEATRMIESNE FERAE AN NE
R ARG E A BN — PR, 3T 0 WGE AR W E 52 R 78 2 i L
2., Garcia ¥ #8158 LW B A F ARG IE M 2| F o4 & ey LR
(Lewis et al., 2012),

WEFZFHESGBIEE IBRENNAH#ATT AR, HHE
18 % = A (translanguaging) 1N B 2 18 5 & ¥ F ik, HwENESH
RMHEELET X, THRHERIEELBRTWIEE RS EREMN
FlE AR BA T BT AAFRETNEAFIERBEE S FINS,
0, FT & AR X Z B WXL, RIBAEH FovE X EH W B X
fEEEY, REEBRRERAEAFIEST R ETRK WAL, Wang
(2022) REF# CSLIRF A IE o3k &, A2 CSLREHENEME
R R EAFT G RSN, FRIARERTHIF. FIHMREF
K318 T A E DR BE R IGEH R AT

ARFTFRFXEABENMERHFRE, CHFRAHAF X
BRNE R ETE R FAEHRTRA, KANFREREFH
— T MBENFARF XFEIHIXFURS 2 MIRE L TFERRE,
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FlEEART KA, EFEFAREEZE TR EMEET EiRfba
EAREZ (K. Lin, 2021), E#=Z7%& CSL % %¥, Feng % A (2022)
WAL T FAERR, AR LRE T EIERFEWE
e BRMLUASL, TH FH AT ESF SCRE AT T BB K E R,
Zhang % A (2022) A A = B4 8 77 3% & CFL(Chinese as a Foreign
Language) #1 ¥ # % 3 W F it i Fl By sk wk, SFRBEILXTF X¥EIH
HAT AR S A F B %, FFXTAATE KX Finiz#4T B,
RNFIANHERXFFIARYERT L 5 0T K,

=. ZEEMMA PIDOE IBAY

LAY HWERSTERE WERRAE S, F AN EN
BEEAEXHFR, AWAE. B, WA B Rh. 55
%, EHEHR, AMEERHATELRSHATFFOLE, A
A A, R, B5. ZRPRLEEENERRESS, 2
RBIETH 2T, Vigliocco £ A (2014) % “EETE— N SEANI
2", BE, AAEAAMREET LR TR SR, MERY
EIELRE T — A REIEE EEAXERE—MRIRFH, HEF
NWTH, TELIMEY, FUES RSB0 AL EREEE P
RESMMNHLEE, HEEABAEHEA, AABRLRYE S,
XEFOBEEEMA, BB EESEG REAELREAT U
Fo EHAREBY — K HE R, BN SR AR R LEE
BERAE R L (KER ZEE,2012),

CSLRY, #MGSA2, SE52E2H, %4524
B2 AW T SRAN TR T R, M ERRES b
R, FTEBEELANEERA, TRBSRKES. RHFE.
S T AT . RY L2 A S e Y FETRE
BB A1 by 2 BB AT 20 D R A B B 4 A A T
bk, %k B R % S A R T R M, T35 A T
FFREE X, AR LA AR % T AT B A . & CSL R



A, FEWMEEE, £FEH. EHEXMERTEREETALR
WM R E, AEFAMAWIEST RN, RI#FIEFHRGE,

HMIBREFFMEESEMARAZ YR, HARR LEHES
HAXG, BEHFREEAESERANT, COELRNES (N,
F. KT, . 3 R ) AEBECFEAESE SRR (Lewis et al.,
2012), SHAHBAH X — P HNE BT FINRE, RIEFEEZ A
HHIEEE, BIERZAXET ARERETHZEASKXT (Zhu & Gu,
2022), CHMIR AL EAIBEREF WA URFEA S TEE
& 77 (Multiliteracy) B A4, R% EFR @4 £ % B 8 H R 8 2,
FHAET —AMFETUAAE FIETEHRTEERANZE, X
MUBERFZNFHNEOBREN SEARTRES, MiIRHHE
Frd 5 7] B2 B AT M LI (Zhu & Gu, 2022).

4. BHETE CSL BEL R

MEFEARETMERFTHEFEL T, #HE 2021 FK, 180 %
MNERFMEF BT XHE, 16 MEREF XHNE REF®RE, 4
B EA S F XA 2,500 F, ZiHFIFERF XARIL21,
FEHEFEENFI P X FEARHMYE, XS CE2%ET KiE
A —. FMEMINE, WA DUEE A SN S g K ¥ 3 (Wang,
2014), XEPIEBFIZENLRFIEE. XU ERH CSLRERMT %
M, WABERE XHRFHRT EAKB K, B R P 05T EAZ X
EEEH, ARG EREERTRR, FUAEET RIIEUSSNE
s, EERT XX ETFEE CSLIRE EFEA + XUt
fiEELETH, EWAFHIGH A CSLIRE LEARE, R
Bl EHEENIER, MRBESERYXHKREN EFTETH (Wang,
2007), XAy =TI MBAFERECENRITEAT FIHHFX
FARFEH—F I, EWRAEEFR A CH T E T RIRTAE,

1 e AR FEFE K F 3 http:/wap.moe.gov.cn/fbh/live/2022/54618/mtbd/202206/t20220628 641484 html,
2023-03-20
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BNAERAAECSLREFANAESF LT T, FEZEKXR
PHFEERFIERFAEFIENFEL. AEXERTXERRDHE ¥
) X AAE % AR A B AR 2| CSL R % H K £ B W& % L (Cortazzi &
Jin, 1996), Ff B % IR T E & o SCHH A T4 2000 2| 3 F #0F 21242 B
B BN HERET WEE, ERRSER T XHFTEELER
WIHATHERT BEREUNNETHATE AR, WHEE, WA
THHRFEAFRYN, FEWFEIEBFENS T EHEBRERD? L
T, EH Garcla i, 21 HAWEFTREEENLIES HEIEE
o, NEBERHRERERES, MAERFENIES RS,
WRMEEWIEET FELFAERE R 2W K A HN P (Garcia et al.,
2017), AIEHERT A E I XHRIFAERE ERAH ¥ £1EE P23
BT RRREE AR B FTF I REER T 2.

(—) Hhsk

HIEEMIEEBRAAET CSLIRE, HMIEG T UL %, K
RAFRENERE G EERAMENFRT &, CENETES
REFEARE ECSLRERAAR., WEETEEFAE “HSK( F X
AFER) HR” M AU WITRAE, BRBFHHE—A,
BRAITEIE N DOE, FIBATFHEE 6.5 0, #FEZIEIT 27 A,
HEH O POE U MBS, WwHkiE RiE. HiE. HiE%E, ¥
A UK HSKE & (8) BLE, “HSK # 8" %tk (HSK 4%
BHRES L), “HAATR RREHM, REFIMHNRAL
GHRBRPERRFE T KT8 EEEBN Y & XX AR B
(LXK 1.

&1 CSLREEAEE

HSK # & AT I
R AL 14 A 13 A
HFERX PR A ik I




(#LEH]

FEHEE *ig, HiE, EWHIEF HiE, &IE, MEIEF
FHEFEE X, HEE X, HIE
AP UK HSK4 HSK4

TR #HAt (HSK #rE %2 5 £) Tds & HA

BRI AW TIRE L LRI BRHAT A I 4 B TH, Stk
ERT 4 HERERFTEN, AREAFRFHTEHE B E KR
ORI 178,530

(Z) B H

T 3T R IE B AR R BT A A A, BT A I CSL
WREFNRHAEFERE THFEMIEINLR, Cenoz fr Gorter (2020) ¥ #2
B LKA WAL - TR IR E F#81E (Spontaneous translanguaging)
FoH &R % F 15 (Pedagogical translanguaging), H# 18 LitXl. &
By, BELAEMENERLAERIELE LFESFINME, FAK
Jinz e 2MIEERREULTREGES ; F& B8 b &I &IT
HitRl, HEHE, HERAEEN R AEEET LR, £kt L,
Nie % A (2020) # 38 xf b ] 48 15 2 5 i v G R 398 2 5 3 1 7 A 32
K, RIRE S HEIEH T2 ZE X B (meaning-negotiation),
[ % B B (peer-assisting). 2% #&FF (efficiency-increasing) 7Fr 5 Ji 1
(communication encouraging), SZ¥ESE T Bl fF & & BB A F IR F
WaRkELEWEER, ELFEGEEBEETESHER, WiFFEwX
ARBERFENIRERITHE SHHER, LR ZIAER R T Fxt
FAXEERENSEHERY M, Wang(2019) 2 TR¥ RIESHFRMW
HEuh b, ¥HBEHFELI N =X BXAE, dHFE RN RN#
B, BEA, BANERNAETRFHAEIIBRENXZ ; L8, |
FHEEIWSLTLFAF K,

A TR REAMSER, AMRZHRKEE CSLIREF XIANAE
BAZLBEERBERRFHEERANEEX 90 WM EE e, B
BUREE, Bk, FREIXERGAREEERRE (WK2), 2K
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X B BT IR, TR B A KR X & AR E — R M AE
T e B SE M

*2 "HSK#R™ A “LEATR REFBEHELI X

ML B, TERAE HEMIE
o & HE L sk R R e
ERE LS 1R T R
1. B kg

B R ERHMKFIFESHREREIETH, BFIEMN
BXAFHR, HIFRAENEZABEELERGXELEREFIFH
WA B, BT 2 R X WS EEFER LR, Mtk m
WA TR R BB E W E M. 4 Wang BT, AR UH
BHRFERFNHFIET Z TERWEN, BH#THFES, FHH
AV U CSL ¥ E it (RS, 2023) . FOl—+ HITJF#E
AT s AR, AR B A HOR R SR DURE SUHY SRR

£ —
HIF o (HEA ) AEBAIE, B R ET MK F ] verbo AR 4
B F AT L, consider as "2? You can see something, you
can consider something as, A3t K K4 EAM KF B G =0
B, stve? ARBAEAE G =M, ARRAE R IUE A &
B 6 4k, APE? EAAMEA (89 R E) xee?

DL Lo iE B, BIFRARZREREEHTHBEL F—
RAEGHIMRYE A" dyohi e, BEECF LT CHER
WELEELALRE, RE “2H" BART EXHE, F-REY
B RMAMBHIR EHT, KIS R AR R R R,
WHEESWHT AT WEIESL, FREIEXLAREMLE S, ®I
WA BE,



F O = o BT EARBAMF HAW “ICU” e Xa X, ¥IF
FIF RS Ko 27 A RE T R4 %#?%%%%iﬁﬁmﬁm
TEW DL G HOW AT R BB R, p PROE W B A AT, 2K
F FETEAE H # B

£ =
FIF D ICUR, RERELEYPENED, AEF T TORAS
FEAEZE, £FE, ZMNAHLLEERICU, XL
FAE1:EF, A, ER AR ZTREREHEL,
#H U5 : 4R5L ER "5? Emergency Room? XARZZ4%E, 72
Ty B E, ICU & Intensive Care Unit, £ EREUIFE, 3
%oéwiiwﬁ%&%%,&&@,%%%ﬁ%%ﬁo%
Al A 2|65 (ER) ?
FAEL: RAFHZEIG,

ELEWEAY, BFREELAETEZTTNHFE, £ TF
AFFESEREFHFFENEHA (Wang, 2019) o 2 25X B # &
“ICU” By o U X B, RAFFEAEAIEX, EHFIHREFN,
F4§ ICU #0 ER #y & SURE B, HIFEAIGERE 88 F B4, #R
F kR RAT IR T B A S TR B

2. B 55K

G o) REE R — MR ERAIBAT N H LA LR HIF 4 UE
FAE, L REEZTEN G ERE XL HIELEATH, ER/IFA
ZW, AxZEERLTFHE, TG, BRNFIAH, EELFHT
B, FIEREUEMERNLES. SEISTE, RMTATEER
3 H RS 5 R & 8 &I (Larsen-Freeman, 2019), %] = # # Jfi I
Eﬁ%ﬁi#ﬁ%%“%%””ﬁ,%W%iﬁﬁ%ﬁﬁ%ﬁ%“%
" # B X ——(facial)expression”, T2 & MIAT T XY K., W
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R MR A TR RS, AN SRR EERTERNHIE
FAE (EEF, 2023), MEAARKENIGEFIFHRARE
FTHIEST RERAT R REEN . B FE A = 5 oy 200X A

W X ] B R RER AT R

Fh =

HIF e MRF s EAN (HF) AH22E25 (LA,
CREKREAXAFHE) ? A LA (RFHiE) ? TAF—

FA 2 AR, RadTiko

HIF oo EAAME ERZBAITT, £RA? XA 4T
27?2 XAMM G WAITIE—IE —AMAME T —A

R, REHEREFIANRE, ITHRT EANRE,

4ﬁﬁ&m%ﬁfﬁﬁﬁh@”ﬁ%?%%%,$%ﬁ&

B, BARF ER— TN B4R R LT R%,

ZRFENEA, WE A, AR, ik T“F'—’Fll

B, AFE? AR, RAEERAITR

% 3
et “orn” 2 (LBA1, eAFZHBX4FE)?
HIF o XA SR A X F LR .
FE 3R, R
FIF o xF, RATR, BREIFRERGKBRFT
FAZ A, 45, W

1 RERHT
& © = @ & @
& 8@w e & @
® ©|Ve® @ © & i

D RBRLH AR, TFEE, RAFRAAK



FEFASEERTRESY, HIAENEXKET X, CSLRZE
PR AFHF LR FINBESEEFRELEMES, BRAFIHE
AEGEFERA LU ATNERE, FHELEBEMNES IR
REIFAHFEES, BHUELER¥NEFGFE, BEARXELTIESE R
GRLE. 5H/55. ZRE. FHSWRREEXHERE, HiEF
HERERTEASHEIREENHRT L, NTiE—F FHHT 4
SRERWERARR, BAEBEEHEALE F0EERAENREK
¥E (Li, 2018 ; #pvikit, 2, 2022), —iEE % Wy 2 f Fo 2 3 2 7 £ A
% ToAE 5 VIR 2 3L Xt E DA R CHE A 18 IR R AT

3. [RRI K

T R R BT £ R N FAEE, BRI R A ST A
FAMEEXRCEYE, BMFARTIUE, URARFEHEFELE #
iy H R HEX T H M EN A Y £ X EE (Pianta C & Hamre K, 2009),
ZHIMEALK L CSLIRE ERKFFEZA, %5 FIHHEE,

EX N
FIF AR AHEE (P E ) R?
% 4 : %%, would you like to buy me a cup of coffee if I go
back?
)T @ Of course, 4K KK k.

AT PWER TN A% E &M, BN EER
Bl i eSO A xt 2 & L 8 W E AL (Ruzek et al., 2016), F 7] 1Y #
B FAEER T ENGE R T ERKE (Vally, 2017), # 4 ERX
BEFHZA, AEERMNREAE, W5 F LR "2 HEE
E P E" WIEATT R IR, FA 48 DB IR B 7 R B AT Y
[E R, MEA T o SOKFBY IR%, REFA R 38R IE R 4 B % 0]
PLiE R G v g 2 AT BE X E IR R BEAT. BT B B T AR
WEN "SR, MESKSAT XRT “RAARER", BHRERXEE
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BBy {55 R VT A 2T U A 2 1A B R RCER R

EXOER

P o Wi e NI, RRRAF LA, KRB,

FAESRKE—T, DETFTFFALRLEH, L. 2
R AL BHAE AL IEF 69 - cruel, cruel F XLE X L2
c-r-u-e-lo

#IF : cruel? “EZET RE?

FAS 3, NETFANELERLN, RRTED?

P o AL

FAS: RAAMKTHT, AL STAXMNFTAH, T EZ
AT T i (AT) A SRE, Th.

HIF 5t R IANALF TR (L)

ZREFHIFAFER “MHET NS X REENELEREF W
MR BAT T k. DA b By xiE B R o A AN BT YRR e e o R
R EAF N ERARE PR, BT R RIE S ¥
éﬁr\%ﬂﬁﬂﬁfﬂ BRI “cruel” — R B, WAL T T F OB X,
MV 5 A B R FT DU A BEAT . 5 ) o 0 P R 3 2 A A B
BT TR E R, UhBRFERIEREMENL, FRHE K
MEAFEFAEIENERELIRER, AR EFIZEBERELE T
Fofg @ iR, AWHEFEWNIRE S5 RNATZH MM 7 % (Branden,
2001; Nie et al., 2020),

4. REEHERE
EXOES
(ARHAZ AR, ARIEREREE, HOTRES L%
& LR



P MFERBFF, X—T ALK, &L, please mute

your microphone.

(FAEXAEFLN)
Ehl L (P EEERFE S E LL X E 2B EE
IAE)

HIF o KR EZAEL2S5EE, *F, two devices e
—RZ2EFHERATHLT, TAF S, 1R student

number,

REGHERRZHREFHH#ATHE T, R, HEITXES
BT FERELTRETANAIELER (ERF, 2023), EH - HR
o, HWAERFXREFEXRAZ NG, #8B|FEH PP
AR, TEFRERIELEHTTRE, ZALFRAREESRF LS
fnsk £ F R R EHAES T, HRILE SWEFLE, HIFER
FAE X AL S AR R SCRND#AT T BE. DR R R AR A
BRABEARE, ARFETTENBAERZE LM EER.

FINN =7

AEENE 20 HAERRTERTRETZIN, EFEFEA
MEEREE R, IEEAWN ALY ERFXHREFRTET. ¥
%, CEFFTXHE T XRFEZATE) (GF0025-2021) 3 & AF X
BFAFWMFR AR T EHARNER, BEE QBN 1EFA
FAR B HIEEHRATE XURE, FBEHRRERFEERELS,
RREMH SR RAURMRE S E H B R ERNNEAS Y, LAk
NERFHRFTFLEERHMEES. FETEFEHERCEFA
TR R AR (RAEE BER, 2022), HR, HEHERE CSL
REHEISAFHYTRE - EFIF AL RWFEA N T, ZiF
FAFERIARTFEN PR XRR L AR RAT, B zh kD,
MERDINRLAFETER. MFIFFERAHIRLNES P
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B, #E. A, BERFAXREESHMAS, WMEBELEWELEUREAN
B, WEATERFILZRNEBRELTHN BN ERTREH, AR
TBRA, BEEMFIZNINEREIRE (2R, BiER, 2023), &
B, RERENFEBEHENE L X EMIHEF B, UREERHE
FEEATWEMERERFTHRR T AFHG LNE, WEAFE
MERERBH A, BEERTPRANFIZNEMREELSR
RBEZ IR, WHEIESHEFFETHR CSLREAFHNKRE
X, FET CSLIREHFHRA, BERTURAATAFEE, TER
WFE AR (AL, 2019), RERFRRWMARENE S CSLRE
W50 488 L BT R R RATFH R B 1,

2 PRERARERERETH 2023): (UHFAEAMEFEATARALE) , BEUKFHER KIS
SHEABIEE - PEAREMELFTIHBOFIT P F3E (moe.gov.en), tZ HH: 2024.1.11.
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Multimodal Functions of Translanguaging in CSL
Classroom:Application and Implication

WU, Jian ZHAO, Jingying

Abstract

This paper attempts to clarify that the traditional second Language teaching
method is no longer suitable for the classroom of Chinese as a second Language
(CSL) from the perspective of translanguaging theory, and challenges the long-
held view of Chinese as a medium in CSL classroom. We should not regard the
language repertoire owned by bilingual/multilingual speakers as a hindrance
to learning Chinese, instead, we should make full use of multi-sensory,
multimodality, multisemiotic and multilingual for meaning construction. It
transcends disciplinary boundaries such as linguistics, psychology and education to
create an interdisciplinary path for language learning, thereby facilitating learners'
Chinese learning process. Based on the analysis of corpus in CSL classroom,
this study summarizes four functions of translanguaging in CSL classroom:
interpretive strategy, interactive strategy, emotional support strategy and classroom
management strategy. It has been preliminarily confirmed that CSL classroom
has confirmed the active application of the translanguaging teaching method in
CSL classroom, and therefore bring some enlightenment to International Chinese

Language Education.

Keywords: Translanguaging CSL Classroom Mol Multimodal

* WU, Jian,School of International Culture, South China Normal University, China. Center for Southeast Asian
Studies, South China Normal University, China.
ZHAO, Jingying, School of International Culture, South China Normal University, China; Institute for
International Education, Guangdong University of Foreign Studies, China.

141



